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Introduction 
 
THE IMPLEMENTATION OF AN EXTRACURRICULAR PROGRAM in a learning 
environment that is deficient in resources is a barely researched 
yet highly pertinent topic. The importance of what Berk (1992) 
terms the 'extracurriculum', which is characterised  by voluntary 
participation and  activities occurring  outside  of formal  school 
hours,  lies in  its potential to offer a range  of active  learning 
experiences  that   are   not   usually   available   in   the   regular 
classroom setting. For instance, the extracurriculum can cater for 
individual differences in student interests and abilities, and there 
are opportunities for increased student involvement in the 
organisation and running of activities. The activities tend  to be 
more  focused  on  social  than  cognitive  development, but  the 
advantages of  participation in  such  a  program   may  include 
higher academic performance and educational aspirations on the 
part of the most involved  participants (Berk, 1992). However, a 
lack of resources and  conditions to support students' learning 
goals, which  are the  features of an environment that  is 'input- 
poor' (Kouraogo, 1993), would seem, at first sight, to curtail the 
potential of an extracurricular program, although there is little 
research to either  confirm or contradict this impression. 
This paper reports  on  the  experiences  of an extracurricular 
program  in  English  language  learning (ELL) that  was imple- 
mented  in an institute of technology in the  hinterland of the 
People's Republic of China  (PRC). The poverty of input in this 
context had two aspects:  a lack of material  resources,  and  a 
dearth of access to high quality linguistic input in English, which 
is recognised as a crucial component in the successful learning 
of a foreign language  (Krashen, 1985). Such poverty, of course, 
is not restricted to educational contexts in developing countries 
(Kouraogo, 1993). The  research  takes  the  form  of an  impact 
study, providing  insights  into  the  processes and consequences, 
both intended and unintended, of the proposed  extracurricular 
activities. Following the guidelines set out in an impact study of 
the  reform  of curriculum change  in  Hong  Kong (Adamson  & 
Morris, 2000),  this  study  takes  account of the  context of the 
particular socio-cultural  and political environment in which the 
research program  takes place. Owing to the exploratory nature 
of the  program,  the  credibility  of the  research was established 
  
 
 
 
 
through prolonged engagement, persistent obser- 
vation  and triangulation in order to note all signif- 
icant  influences that  arose  (Davis, 1994,  p. 605). 
Three distinct phases emerged in the career of the 
extracurricular program-the   establishment of 
the program; successful implementation; and the 
decline. The study identifies three key factors that 
shaped these phases: teacher motivation; student 
motivation and its various influences; and available 
resources (including collegial and administrative 
support). The findings   suggest   that   of the key 
factors   impacting on   the   ELL extracurricul um, 
student motivation was the most influential. 
 
 
The context 
 
Historically, the PRC's relationship with the English 
language has been problematic for political  and 
cultural reasons  (Adamson,  2002),  but  since  the 
Open Door Policy was instituted in 1978 and, more 
recently,  the  nation's entry into  the  World Trade 
Organisation and  the  upcoming hosting of  the 
2008 Olympics, enthusiasm and motivation for 
ELL have been high (Lam, 2002). The study of the 
language has become institutionalised: it is a 
compulsory subject at school and a key component 
in examinations for entrance into tertiary education 
(Adamson & Kwo, 2002). The availability of ELL 
resources is not uniform, however, and outside of 
the larger city areas it can be limited, restricting 
student autonomous learning. Isolation, distance 
and a lack of funding all affect available input and 
resources. 
Language learning in the PRC is portrayed as 
essentially memory-based and heavily dependent 
on the rote-learning of vocabulary without context 
(Dzau, 1990).  A  new English language  curriculum 
for secondary schools  was introduced in 1993, 
moving towards  a greater  emphasis on  a commu- 
nicative approach  (Adamson, 2001), but this move 
has yet to make a major impact  on the curriculum 
in tertiary  institutions-  a point  emphasised by 
the fact that many students, even after studying 
English for several  years, 'are  at a loss' when  they 
meet  a foreigner  (Rao, 1996,  p. 458). There  are 
warnings  to  heed,  however,  in  moving away  
from highly  structured learning approaches: 
Chinese students do  not  want  the  teacher  to  
waste  their  time  by acting  the  clown  or  playing 
games  aones,  1995, p. 13),  and  the  less directive  
methods associated with a communicative 
approach adopted  by many Western  teachers  in  
the PRC may  be seen  as  just 
that (Maley, 1989, p. 204). In fact, students expect 
the English Language teacher 'to assume the more 
directive roles of expert, director, model and 
evaluator' Gones, 1995, p. 13). The provision of 
communicative activities as part of an extra- 
curriculum, then, may prove a viable option. In 
fact, English Corners for practicing communication 
skills are common extracurricular activities in 
Chinese educational institutions. 
The extracurricular program   that   forms the 
focus of this paper was developed by one of the 
authors (Stacey Winch) for the  entire   third  year 
class of English majors at an institute of technology 
in Jiangsu  Province in 1999. At this college, there 
were three native-speaker teachers of English and 
175 students majoring in English. The participants 
were chosen because they expressed a keen interest 
in  conversing in  English  and  to  native  speakers_ 
These  factors  made  them  excellent  candidates for 
an  ELL extracurriculum, as previous  research  has 
shown  that  students with motivation to learn and 
with positive attitudes towards the target language 
and its speakers were more successful than students 
with  less positive  attitudes and  lower  levels  of 
motivation (Sparks & Ganschow, 1991,  p. 4). The 
students averaged 21 years of age, with 16 females 
and four males, and all had studied  English  for 
10-12 years. While the majority of their classes were 
conducted by native-speaker teachers,  there  were 
no designated  conversation classes. 
 
 
Phase one 
 
The initial phase involved familiarisation with the 
location, students and colleagues, curriculum and 
institution. Student interest was gauged through 
informal discussion, before a needs  analysis  was 
performed, which   revealed   that   the   students 
wanted  to use their language skills, not  just improve 
them. Most   students  had   never  spoken   to  a 
foreigner  apart   from  their   teachers,  although  a 
student had reported seeing one but 'was too afraid 
to speak'. The types of jobs desired by the students 
included: 'white-collar' worker; translator; inter- 
preter; English teacher; or just 'a good  job'. The 
students' goal  was  to  use   their   language  skills 
beyond and outside of the classroom in preparation 
for any situations that could arise in their future 
careers.  However,  because    of the   input-poor 
environment in which the students studied, they 
were at a disadvantage when competing in the same 
workforce with grad uates from larger, better funded 
  
 
 
 
 
institutions. It was agreed by participants that the 
extracurricular program would place an emphasis 
on communicative activities. The choice of an 
extracurricular program was dependent on several 
factors, the most important of which was the set 
curricula for the students. In short, class time was 
reserved for examination practice. The students 
were preparing for the Band 8 English examination 
that was taken in the students' fourth and final year. 
Without a pass in this   examination, a student 
would   not   be awarded a Bachelor   degree. The 
examination, in this case, was the veritable 'piper 
that calls the tune' (Li, 1984, p.13). Therefore the 
extracurriculum was deemed the appropriate venue 
for activities that addressed students' learning goals 
that went beyond the examination. 
Winch's role as instigator and director of the 
 
extracurricular program was important in  the  first 
phase. With a reasonable teaching schedule and 
accommodation on campus, she had sufficient free 
time to devote to the program. At the foundation of 
her motivation, however, were qualities pertaining 
to her personality and belief system: 
As an  outgoing,  energetic  and  giving 
individual  with a social conscience and great 
respect for my host  country,  I considered  it 
natural to make full use of my time in assisting 
the students  as much  as possible with  their 
English language  development. I was also 
extremely  conscious  of the  label of 'Foreign 
Expert' awarded me on assuming my position 
and  hoped  that  the institution and students 
would profit from my experience and interest 
in  [English as a foreign  language].  (Winch, 
2003,  p.10) 
Winch was further inspired by the students' 
enthusiasm for using English.  Program devel- 
opment was collaborative, with common goals and 
negotiated activities being set for the extracurricular 
activities. 
The  input-poor environment meant a lack  of 
naturalistic settings for the use of English, with  the 
shortage of resources  enhancing the  challenge.  An 
initial survey of the campus revealed that the 
students lived in cramped dormitories, with bunk 
beds and one small desk between four people. 
Dormitories were locked and the power turned off 
between 8.00 and 9.00  a.m.,  and  again  between 
7.00 and 8.30 p.m. Students needed  to either work 
 
by candlelight in the dormitories at night  until  the 
power  came  back on  or study in  their  classroom. 
Power and water supply to the dorms was turned off 
at 10.30 p.m. and the gates to the building locked. 
Consequently there were time restrictions on the 
students' study and rest time.  Locations for study 
and recreation were also limited. In the absence of a 
common room, the classroom served as a study 
room, community room and living space. A limited 
number of study rooms were available in the library, 
but they were noisy, and seating was limited. 
Of the available resources, free time was the  
most abundant. At the opposite end of the 
spectrum, the almost complete absence of English 
language reading material was the most evident. The 
library   held  a  dozen   or  so  novels  and   the  only 
English  language  newspapers  were the  China Daily 
and China Today. The town bookstores held copies of 
the same books available to the  students on campus. 
There was no access to computers or the internet, 
either on campus or in the town, and students had 
no such equipment of their own.  A wider range of 
books and Internet access could be found, at a high 
cost, in the capital of the province, a six-to seven-
hour bus trip away. Students had limited financial 
resources.  Accessible English language radio 
programs were the 'Voice of America' and   the 'BBC 
News'.  There was a recording and broadcasting 
studio on campus (broadcasts were made several 
times a day from open-air loudspeakers across 
campus), computer laboratories, a gym, and 
audio/visual rooms. The computer laboratories were 
for the use of information technology students only. 
In addition, the equipment was unreliable and often 
out of order. There were no noticeboards or shelves 
in the classroom, but there was a television set 
mounted high in the front corner of the room. 
Although satellite connection was made to this, it did 
not include the channels receiving English language  
programs. Access to a room with a video player was 
limited owing to high demand, and the room was 
cramped.  Most students had a personal cassette 
player.  For the teachers, access to photo- copiers was 
highly   restricted and   the making   of multiple 
copies not allowed,   owing   to expense. There   were 
no   photocopy shops in town.   One cassette player 
was available for the use of all the native-speaker 
teachers, and needed to be collected from and returned  
to the Foreign Affairs Office. 
With  strong student enthusiasm on  side, 
 
permission was gained  from  the  institute's admin- 
istration to involve  the students in the  program. It 
was agreed that a weekly, after-hours meeting would 
  
 
 
 
 
take place in which planning and discussion for the 
extracurricular activities would take place. Students 
contributed a variety  of ideas and  eagerly entered 
into discussion about  them_ In response to student 
requests,  the  meetings were moved  to class time, 
with thirty minutes set aside for discussion, but this 
move backfired in that  the time constraint led to a 
reduction in  the  amount of feedback  and  input 
being made. Nonetheless, a list of possible activities 
was drawn up, taking into  consideration student 
interests, the  available  campus facilities  and 
resources, and  the  inability of the students to 
contribute financially. 
 
 
Phase  two 
 
The second phase of the program involved 
planning, preparation and production of activities. 
The following activities were planned and/or 
undertaken: 
 an English Corner 
 videos of lifestyle programs and others, such as 
'Australian Story', obtained from Australia 
 a female exercise class 
 a play 
 a community noticeboard 
 an English language radio program 
 interpreting for the filming of a television series 
 guiding foreign tourists at the local kite festival 
 self-directed practice on work experience. 
While some activities were initially suggested by the 
students, others (the kite festival, and acting as inter- 
preter/assistant for filming of a television program) 
presented themselves  as unexpected  opportunities. 
The students' work experience period, although not 
a part of the extracurriculum, is relevant because of 
its significant  impact on the extracurriculum, both 
in  the  form  of an interruption to the  program  as 
well as an  occasion  for the  students to engage  in 
autonomous learning away from the direction of the 
teacher  and  shared  responsibility of classmates. 
Although  none  of the activities  could  provide  the 
level of input  necessary to change an input-poor 
environment  into   one   that   is  input-rich,  they 
offered different situations in which to use English, 
with a native-speaker  teacher on hand providing 
models and feedback as well as input. 
The  program,  when implemented, met with 
mixed success.  The  English  Corner,  an  
informal chat   open   to  all  comers,   was  
shunned  by  the students, as they  perceived  
it as being  for lower- level students. The 
video session provided a great 
deal of 'incomprehensible input' but, unlike real-life 
conversations, there  was no interaction. As Winch 
answered questions and offered explanations, 
structured language learning did occur, but  not at 
the increased  pace associated with frequent spoken 
interaction. While it was intended that  the  videos 
provide topics for discussion, the students preferred 
to  watch   the  segments  for  the   complete  hour 
session,  which  left no  time  for discussion. While 
almost  all of the  students attended, the  cramped 
location,  unreliable equipment  and  inflexibility 
of  the  only   time  slot  available   resulted  i n  the 
abandonment of this  activity  after several  weeks, 
at  the  direction of  the  students. At the request 
of female   students, a   regular   exercise   session 
was devised. Daytime access to the university 
gymnasium was obtained - the gymnasium was 
otherwise open only in the evenings, at which time 
it was crowded with male students using body 
building equipment, and the  female students felt 
uncomfortable using it at those times. Participation 
was high and enthusiastic, and offered the oppor- 
tunity for the students to learn and use language 
associated with exercise. The activity was halted by 
the onset of winter, however, as the premises were 
extremely cold. 
The idea to produce a play, suggested by the 
students, was  ruled  out  as  time  consuming and 
unmanageable_ The community noticeboard was 
developed  as a substitute for a campus  newsletter, 
which  was not  logistically  possible.  A disused, 
glassed-in noticeboard in a prominent location in 
the main teaching building was conscripted for use_ 
The class monitor was provided with the key and 
the students were responsible for posting infor- 
mation, comments, pictures, and so on.  At the 
request of the class, a pair of students was appointed 
each fortnight to take charge of the display, which 
took the form of comments on current affairs issues, 
personal interests and the like, and included artwork  
and articles  written by the  students. The 
noticeboard was intended to provide a forum for 
discussion   of topics   in   English.   Readers could 
submit letters to the class, and members would post 
commentary or replies on the noticeboard. 
Another  medium, the English language  radio 
program, was written and recorded by the students_ 
The aim was to provide an opportunity for the 
students to share their English language knowledge 
with  others on  campus,  and  to gain  confidence 
in speaking  and  experience  in recording. Students 
  
 
 
 
 
also acted  as interpreters for Winch and  the 
administrative staff in charge  of the  facilities. 
However, the equipment was very basic-better 
facilities were available, but access to those was 
denied. The first recording, once made, was not 
broadcast  as the recording was too poor in quality. 
The  radio  program activity  ceased  because  access 
to  the  better  recording equipment  could   not  be 
gained. 
In  May 1999,  Winch began  filming with  the 
 
local  television  station as a reporter  for a series on 
local   interests and   was  assisted   by  one   of  the 
students acting  as interpreter. She had intended to 
vary the student, thereby allowing several students 
to participate and gain some experience, but in the 
event,  the same  student remained with  her, as her 
ability  and  reliability  made  her indispensable. The 
student said that the experience was enjoyable and 
interesting, and  helped  her  to improve her spoken 
English, but that  it would  have been  more valuable 
for someone wanting to be an interpreter. 
An international l kite festival was hosted  by the 
city,  and  students had  the  opportunity to  partic- 
ipate  as interpreters, presenters, speech-givers and 
guides,   for  four  days,  with  some  days  spent in 
preparation. The medium of communication was 
English, although for many foreign visitors,  it was 
not  their  first language. This opportunity provided 
the fortunate chosen few students with exposure to 
a range of Englishes as well as cultural differences. 
While this type of activity was ideal in meeting the 
expressed needs of the students, such opportunities 
were rare, and only six of the 20 students partici- 
pated. The choice of participants was made by the 
Foreign Affairs Office. Although English language 
ability ranked high on the selection criteria, partic- 
ipants also had to be tall (for unspecified reasons), 
effectively disqualifying the majority of the 
students involved in the research program. 
The self-directed practice designed to take place 
 
during the  work experience arose from  post- 
vacation surveys  revealing  a lack of planning and 
constancy in students' autonomous learning away 
from  campus, and  Winch's observations of an 
obvious degeneration  in  fluency,   pronunciation 
and   response time  on  the  students' return from 
vacation. Suggested self-directed  activities  included 
a guided  journal, a personal diary, speaking into  a 
cassette recorder, reading for  pleasure,  keeping in 
contact with the teacher (by telephone or mail), and 
conversing in English with  a colleague  or friend. 
Given  the  number of  activities and  the 
demands placed  on  her  and  the  input-poor 
environment, Winch became  concerned about 
sustaining the extracurricular program: 
I feared that without collegial support, I was  
going to be unable to meet the demands of the 
program.  The activities required that I not 
only   make the   preliminary   arrangements, 
but also that I take part in the activities 
themselves. With such a variety of activities in 
process, I was aware of the impact on my free 
time, especially as I needed to prepare in 
advance for the activities for which I was a 
kind of 'service provider'. For example, in the 
girls' exercise group, the participants were 
keen for me to teach them group fitness, such 
as aerobics, in which I had several years of 
experience as a participant, but not as an 
instructor. I was attempting to wear too many 
hats, and would have greatly benefited from 
assistance from my colleagues. (Winch, 2003, 
p. 10) 
Generally, colleagues were unable or unwilling 
to assist. Although the  Foreign  Affairs 
Department at the  institute was supportive of the  
program, and the   head   of   the   English    
Department  showed interest, it was apparent that  
there was  no motivation for  colleagues to  
increase their workload,  and  many  were 
involved in  other  work away  from   the   
campus as  a  means  of  supple- menting their  
low incomes. Existing extracurricular activities, 
in the form of an annual concert performed by 
each department and an annual English language 
speech contest, were deemed adequate. 
Bureaucratic hurdles included the  long process 
of attempting to gain  permission to place 
requests  for  work  to  be done (such  as the  
instal- lation of a working lock for the 
community notice- board), or  fruitless attempts  
to  use  the  closely guarded photocopying 
machines in  the  institute. Winch found it 
necessary to cut corners: 
At times, I relied on my privileged status as 
'Foreign  Expert' in order  to  bend  the  rules, 
such  as applying  directly  to the Head of the 
Institute  for permission  to use the  recording 
facilities. This was only after traipsing the 
circular route of the responsibility trail twice 
and finding myself again at the person with 
whom I had started. The result was that 
permission was granted the following day. 
(Winch, 2003, p. 11) 
  
 
 
 
 
The students seemed to gain the most pleasure and 
satisfaction out of activities that produced an 
outcome. For example, the students were pleased 
when they noticed others reading the noticeboard. 
With the radio program, the participants were 
obviously pleased    with    and    proud    of   their 
achievement, and    discussed    ideas    for   future 
programs. This positive outlook faded with the 
eventual realisation that the poor quality of the 
recordings prevented broadcasting. This motiva- 
tiona l force maintained the extracurricular program 
until the students departed on work experience. 
 
 
Phase  three 
 
The third and final phase of the program was the 
period  after   the   students' work   experience,   a 
month-long absence from campus. Their return was 
marked by a noticeable loss of interest in the 
extracurricular activities and a consequent cessation 
of the program.  Winch's journal recorded 'a strong 
sense   of disillusionment' (Winch, 2003,   p.  14) 
among the  students. The decrease in motivation 
was  puzzling.   When     queried,   the    students' 
responses   were     evasive,     contradictory    and 
ambiguous. For example, even though one student 
said, 'We have much leisure time. In the afternoons, 
we have no classes. We just sleep, play cards, go 
shopping. Always   the    same',   there   was   no 
enthusiasm for the proposition that some  of the 
extracurricular activities  continue. Another student 
explained that 'we have many examinations'. 
Outside  of    class,    however,     other   students 
discounted the verity of that statement. In order to 
understand the acute alteration in student interest 
in the extracurricular program, various methods of 
data collection were employed, including informal 
discussions with small student groups. 
Information  collected from  the  students 
revealed that  they were disappointed in the amount 
of progress  they  had  made  through studying with 
the native speakers. They felt that they had little or 
nothing to talk about with them, having 'nothing in 
common', although the desire and need to speak 
with native speakers remained high. As one student 
commented, 'Only in speaking with foreigners can we 
improve our English. We want to improve our 
spoken   English very much, but we  can't find  a 
chance'.  Discussion and  interviews revealed  that, 
in  addition to this  disenchantment, there  was the 
belief that  a grim  future awaited  them after 
graduation, this  being  directly linked  not  to their 
own  personal abilities but  to  the  lower  status of 
their  college in the scheme  of the country's tertiary 
education system, and the subsequent influence on 
the  gaining  of desirable  positions in the workplace. 
One girl expressed 'no bright hope for our future 
because our college is poor. Larger universities have 
better   conditions. In this college there is a lack of 
confidence, we feel inferior to others... Our 
thoughts are numb'. This viewpoint was mirrored 
by another, who said that they were 'at first, very 
confident and wanted to learn as much as possible', 
but were now 'only looking forward to graduation'. 
Further,   it  was  noted  that   the   majority  of  the 
students were  preparing for  the   Band  6  English 
exam-  a  college   English   test   for  students   
not majoring in  English . Al though not applicable 
to them, this exam was a common topic of 
discussion amongst the   students, and   appeared  
to   be  a constant source of  preoccupation. 
This  sense  of  despair extended to  their 
perception  of  the   English  Language   faculty 
members: 'If faculty  had helped  from  the  first year, 
students would  feel  more  hopeful. [We] only see 
faculty in class...they only care about their   job to 
make money to live with their family'. Criticism 
was also aimed at the education system and the lack 
of opportunity for the use of spoken language. 
Another student explained: 'We lack training in 
speaking in public. Exams are the main method to 
check progress. School should give us more time to 
train our practical abilities'. This lack of confidence 
was manifest not only in the students' perspective 
on their futures, but also in the way they dealt with 
opportunities to use their English.  Another student 
explained that:  'Though we have abilities, we have 
no confidence in our own abilities. We never give a 
lecture in public. We're very shy. In dormitory, 
we're very strong. We have two faces'. 
Underlying this drastic alteration in student 
motivation lay an influence that was not mentioned 
by any of the students in the surveys.  The work 
experience period corresponded with the NATO 
bombing of the Chinese Embassy in Belgrade on 
8 May 1999. A reading of the students' diaries from 
that day reveals the powerful effect of this tragedy on 
the students, elucidating their discouragement in 
their studies of English language and in communi- 
cating with native speakers. One student wrote: 
We are all patriotic Chinese young people. We 
should fight against NATO. I really want to 
  
 
 
 
 
killed them  with  knives myself, though I dare 
not  kill a chick. I hate them for ever, ever! 
Everyday I want to kill Clinton. 
The  malaise and  despondency of the  students, not 
 
manifest before this time, may  then be  accounted 
for.  As another student wrote: 'Many university 
students and workers paraded to show anger and 
condemn  America's crime. I feel very sad now'. 
 
 
Discussion 
 
Past research into the  extracurriculum has  revealed 
that 'student characteristics and  ecological variables 
combine with one another to  influence extracur- 
ricular participation',  (Berk,  1992, p. 1023); this 
program reveals  that 'ecological' influences can  be 
both positive and  negative, and  both internal and 
external to the  educational environment. The career 
of this extracurricular program in an input-poor 
environment was governed by several key factors: 
the motivation of  the teacher who initiated the 
program, the  nature of the administrative support 
that was  provided, the available resources, and, 
most significantly, student motivation. Figure 1sets 
out in summary form the three phases and   the 
varying roles played by each of the key factors. The 
emphasis of each of these changes in the different 
phases, but it was the decline of student motivation, 
influenced by external forces, that impacted to the 
extent that the  program came to a halt. 
Student interest in participation was established 
at the onset of  the  program, and  motivation  was 
linked to  findings in  the original needs analysis. 
The analysis revealed 'internal' qualities influencing 
student motivation: a  strong interest in  English 
language; the  view   of  English  as  important to 
their future careers; the drive to  perform well  in 
the  upcoming Band   8  English language exam; 
attainment of a high level of proficiency despite the 
input-poor environment; and  a desire  to use English 
as much as possible outside of the  classroom. While 
the data collected at the end of the program 
revealed little change in students' wants and  needs, 
the  program end was characterised by the  absence 
of student motivation. Initially, underlying student 
 
 
Figure 1: Phases in the extracurricular program in an input-poor environment 
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motivation were internal influences such as student 
needs and  wants. Data collected in the third  phase 
of the  program  revealed  that  student needs 
remained  the same  as at the  commencement, but 
their  attitudes towards  the  target  language   and 
its speakers had lost much of its positiveness,  partly 
because of the demoralising impact  of the work 
experience and partly because of the political events 
in  Belgrade_ Attitudes  towards  English  were 
affected, and consequently, so was participation in 
the extracurricular program. The national anti- 
American sentiment may have  made the  students 
feel guilty  for  wanting to seek  out  opportunities 
to   use   the   language   of   those   responsible  for 
the tragedy, shaking their confidence (already 
diminished by the work experience)  in their choice 
of major  and  career  aspirations. These external 
influences had consequently a far greater impact on 
student motivation than the internal influences. 
Of the  remaining key factors,  the  language 
learning environment, administrative assistance, 
and  lack  of collegial  support did  not  impact   to 
the  same  extent as  motivation. The input-poor 
environment, while   placing   constraints on the 
types of extracurricular activities possible, did not 
prevent the development of an extracurricular 
program. Instead, it acted as a stimulus to creativity, 
although ease of access to a variety of resources and 
materials would have simplified the development 
and running of activities. Nor did  other  factors, 
such  as  the  delays  and  misunderstandings  faced 
in dealing  with  bureaucratic systems,  prevent  the 
establishment of the  program.  ln contrast, it was 
possibly the privileged status of the  native-speaker 
as a foreign  expert  that  facilitated access to more 
resources and funding. Finally, the lack of collegial 
assistance impacted not only on the students, but 
also on  the  teacher.  In  the  case of the  former,  a 
faculty-sponsored extracurricular program  might 
have  provided  some  of the  support and  care that 
the students needed_ Further, English teachers were 
an evident  yet unavailable resource. In particular, 
the native-speaker teachers could have provided 
some of the communicative input much desired by 
the students. For Winch, contributions from 
colleagues might have enhanced the range of ideas 
and scope of activities, as well as lessening   the 
burden of increased workload and responsibility. 
In conclusion, it was apparent that while there 
were many  elements at  work influencing partici- 
pation in and support for extracurricular activities, 
motivation was the key factor- That extracurricular 
activities  could be established despite  a lack of 
resources is a credit to the creativity  inspired  by an 
input-poor environment. Motivated students, in 
collaboration with an equally motivated teacher, 
can create opportunities for out-of-class language 
practice.  Whether or not these activities are 
supported by other teaching staff depends on their 
motivation, which may not be as high. Other 
motivators may then need to be sourced and 
considered when planning the development of 
extracurricular activities. Finally, information 
gained from the initial needs analysis and suitable 
levels of interest and administrative support, while 
important for the establishment of an extra- 
curriculum, do not guarantee the program's success. 
External factors (in this case, student disen- 
chantment with what they called 'society' and their 
work   prospects,   and   their   mortification  at  the 
tragedy  in  Belgrade) combined to  create  an 
influence greater  than  their  internal  English 
language  learning  motivators. 
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